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ABSTRACT 

HAMI NA'IM. 2011200009. English Education Study Program. Faculty of 

Teacher Training and Education. Widya Dharma University, Klaten in 2024. The 

Implementation of Think Talk Write Learning Model on Teaching and Learning 

Writing for the Tenth Year Students of SMKN 4 Klaten. 

This study aims to: (1) describe the writing learning process using Think 

Talk Write model for grade X students, (2) describe the writing achievement of 

grade X students taught with Think Talk Write model, (3) describe the obstacles 

found by teachers in teaching writing using Think Talk Write model, and (4) 

explain the solutions to overcome these obstacles. 

 This study used a qualitative descriptive method. The data used are the 

learning process of writing using the Think Talk Write model, students' writing 

scores, and information from teachers and students. Data sources include the 

learning process, teachers and students, and documents. Data were collected 

through observation, interview, and documentation. Data validation was done by 

triangulating sources and methods. Data analysis used qualitative descriptive 

techniques: data collection, condensation, display, and conclusions. 

The results of the study on 35 students of class X Kuliner SMKN 4 Klaten 

showed that the implementation of the Think Talk Write model resulted in a 

successful writing learning process. There was an increase in students‘ writing 

achievement, with the average score increasing from 76.86 to 84.61. The obstacle 

faced by the teacher was the students’ lack of vocabulary. The solution provided 

by the teacher was to encourage students to use a dictionary and get used to using 

English in everyday life. 

Keywords: Implementation, teaching writing, Think Talk Write  
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CHAPTER I  

INTRODUCTION 

 

 

A. The Background of the Study 

Writing is a process of expressing feelings and experiences through written 

language. Writing can be a way to express our feelings and personal experiences 

(Kane, 2003). That means writing is not only a physical activity of recording words, 

but also a complex mental process that allows one to explore deepest thoughts, 

organize ideas, and structure arguments logically. By writing, someone can share 

thoughts, emotions, and views with others, the writer is able to communicate ideas 

and stories that may be difficult to express orally. writing is called expressive 

because through writing, a writer can convey his thoughts and ideas to others 

(Annisa et al., 2023). Thus, writing is a powerful tool for self-expression because it 

allows the writer to arrange words creatively and emotionally. Writing not only 

helps us understand experiences and process emotions, but also makes it easier for 

us to share ideas, feelings and thoughts with readers. 

 Besides writing, there are other skills that must be mastered in language 

learning. Including speaking, listening and reading. These skills can be divided into 

two main categories: productive skills and receptive skills. Productive skills are 

skills that enable us to produce language, such as writing and speaking (Brown, 

2007). Writing involves composing well-structured written texts to convey ideas 

and information. Writing includes the ability to communicate ideas, information, 
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and messages through written language in a way that is organized, coherent, and in 

accordance with correct writing conventions (Ismail, 2011). While speaking is a 

crucial skill in language learning as it enables individuals to engage in oral 

communication and express their thoughts and ideas verbally. Speaking is the oral 

expression of meaningful utterances in spoken language (Suban, 2021). It involves 

the ability to articulate words, use correct grammar and pronunciation, and convey 

messages effectively  

 Meanwhile, receptive skills are skills that allow us to understand language. 

Receptive skills also require the ability to grasp implicit meaning, recognize 

context, and associate new information with existing knowledge (Brown, 2004). 

Such as listening and reading. Listening is an important skill in language learning 

that plays a crucial role in effective communication. Listening is a receptive skill 

that involves the process of receiving and understanding spoken information 

(Djabbarova, 2020). It includes recognizing sounds, comprehending vocabulary 

and grammar, and understanding both the main idea and specific details. 

 While reading is not just passively gathering information, reading is an 

active cognitive process that enhances critical and analytical thinking skills 

(Irkinovich, 2022). Reading is not just taking in facts but reading involves the mind 

to actively interact with the text. This dynamic engagement encourages students to 

question, evaluate, and understand information in depth. By reading, students not 

only gain knowledge but also develop the ability to think critically and analyze 

ideas. Receptive skills help in developing productive skills because by 
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understanding language deeply, someone can more easily produce precise and 

meaningful language. 

 Productive skills such as writing is crucial in language learning because 

students' success in learning is closely related to their ability to communicate their 

thoughts and ideas effectively in written form. This skill is included in the category 

of productive skills, which involves using language to produce outcomes. As a 

productive skill, writing allows students to actively generate and express their 

knowledge and understanding. Grammar, vocabulary, and spelling are three 

linguistic aspects that support in writing skill. Grammar provides the basic structure 

and rules for creating words and sentences, and plays an important role as the main 

component of language for forming words and constructing sentences (Myhill et 

al., 2014) . It encompasses aspects such as sentence structure, verb tenses, subject-

verb agreement, and punctuation. Good grammar ensures that ideas are expressed 

clearly and accurately, facilitating effective communication.  

 Besides grammar, vocabulary and spelling are also important aspects in 

supporting students' writing skills. Vocabulary refers to the words and phrases used 

in writing. It includes the range and depth of words a student possesses, allowing 

them to convey precise meanings and express themselves with clarity and precision 

(Webb & Nation, 2017). A rich vocabulary enhances a student's ability to articulate 

ideas and engage readers effectively. The last aspect is spelling. Spelling relates to 

the correct arrangement of letters in words. Accurate spelling is essential for 

conveying intended meaning, as misspelled words can lead to confusion and 
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misinterpretation (Graham et al., 2013). It also reflects attention to detail and 

demonstrates a commitment to producing high-quality written work. 

 Aspects of language such as grammar, vocabulary, and spelling play an 

important role in supporting students' writing skills. Writing skills are essential for 

students because their success in learning is closely related to their ability to 

communicate thoughts and ideas effectively in written form. In line with Peraturan 

Kementerian Pendidikan dan Kebudayaan Nomor 5 tahun 2022, high school 

students are expected to demonstrate their ability and passion for literacy, especially 

in writing. By mastering writing skills, students can communicate their thoughts 

clearly and precisely to others, which is crucial for their learning success. Writing 

enables students to generate and express their knowledge and understanding 

actively. 

Writing is the focus of this study because this skill is very important for 

students' success at school and in the future in the world of work. By being able to 

write well, students can convey their ideas and thoughts in a clear and organised 

manner. They can also explain complicated things in more detail and clarity. 

However, the current condition of students' writing skills is still not optimal. Many 

students experience difficulties in writing, especially in the aspects of grammar, 

vocabulary, and idea organisation (Handayani, 2023). These difficulties not only 

affect students' academic scores, but can also have an impact on their readiness to 

face the demands of writing at higher education levels and in the world of work. 

To be successful in teaching writing, teachers need to consider several 

factors that can affect the process of teaching and learning writing. These factors 
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are classified into internal and external factors. In fact, not all teachers are aware of 

these factors. There are still many problems found in the process of teaching and 

learning writing in vocational high school. External factors such as lack of 

interaction between students, as well as teaching models that are less varied can 

cause students to feel bored in learning to write, which can lead to internal factors 

such as lack of motivation, interest and confidence in learning. Student motivation 

itself is a crucial factor that determines the success of learning to write. Students 

who have strong learning motivation will be more diligent in practicing and trying 

to improve their writing skills. 

Based on observations conducted by the writer at SMKN 4 Klaten, several 

problems as above were also found in the writing learning process. These problems 

include external and internal factors that can hinder the success of learning to write. 

From the internal side, students have difficulty in vocabulary mastery which is still 

limited. In addition, students' spelling still often make mistakes and are not well 

mastered. Another internal factor is students' learning motivation, where students 

sometimes look uninterested and must be continuously motivated by the teacher to 

be enthusiastic in learning. From here it can be seen that students' writing skills still 

need to be improved. 

Meanwhile, from the external side, one factor that often becomes a 

challenge is the learning model used by the teacher. The learning model used by 

teachers in teaching writing is not varied and interactive enough. This can cause a 

lack of interaction between students in the learning process, so that students feel 

bored and less motivated. Actually, the teacher have tried to apply an appropiate 
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learning model in teaching writing, but the learning model used has not been fully 

maximized in improving students' writing skills and there is still need some efforts 

to improve the effectiveness of the model so that it can better facilitate the 

development of students' writing skills optimally. Here, the writer tries to offer a 

solution by using a more innovative learning model. One alternative that can be 

considered is to implement a more structured, interactive, and student-centered 

learning model, such as Think Talk Write learning model. This model helps students 

with their writing by encouraging thinking, speaking, and writing. (Belangi, 2019) 

emphasized that this model activates and enhances learning effectively before 

students start writing their final work. 

Think Talk Write model can solve the factors that hinder the learning process 

of writing by providing a more interesting and interactive learning environment. 

The importance of collaborative activities such as discussion and brainstorming 

fosters a sense of community and encourages students to share ideas and learn from 

each other. This can help overcome feelings of isolation and build confidence in 

their writing abilities. In addition, Think Talk Write model's focus on developing 

ideas before writing can help students understand the purpose of writing with more 

clarity, leading to more purposeful and interesting writing. By discussing ideas, 

students can explore ideas in depth and gain new insights. 

After the explanation, the writer focused on writing and decided to do a 

study about the implementation of Think Talk Write learning model on teaching 

and learning writing for the tenth year students of SMKN 4 Klaten. 
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B. The Reason for Choosing the Topic 

English teachers should prepare new strategies to improve students' writing 

skills to motivate them to improve their writing skills with the right learning model. 

TTW model involves students actively in the writing process, from thinking, and 

discussing with friends, to expressing ideas in the form of writing. The activities in 

this model encourage critical thinking, feedback from peers, and problem solving 

together. This can not only improve students‘ grammar, vocabulary, and writing 

organization, but also build students’ confidence, motivation, and interest in 

writing. The collaborative nature that distinguishes TTW from other models 

provides opportunities for students to learn from each other and develop ideas 

together. Thus, TTW has the potential to improve students' writing ability in an 

engaging and interactive learning environment. 

C. The Limitation of the Study 

To make the study clear, the writer wants to limit the study. The limitation 

of the study are formulated: 

1.  the process of teaching and learning writing by using Think Talk Write learning 

mode; 

2. the students’ writing achievements taught by using Think Talk Write learning 

model; 

3. the obstacles found by the English teacher in the process of teaching and learning 

writing by using Think Talk Write learning model; and 

4. the solution of the obstacles found by the English teacher in the process of 

teaching and learning writing by using Think Talk Write learning model; 



8 

 

 

 
 

D. The Problem of the Study 

The problems of this study are as follows.  

1. How is the process of teaching and learning writing by using Think Talk Write 

learning model for the tenth year students of SMKN 4 Klaten? 

2. How is the writing achievement of the tenth year students of SMKN 4 Klaten 

taught by using  Think Talk Write learning model? 

3. What obstacles are found by the English teacher on teaching and learning writing 

by using Think Talk Write learning model for the tenth year students of SMKN 

4Klaten? 

4. How does the English teacher solve the obstacles of teaching and learning 

writing by using Think Talk Write learning model for the tenth year students of 

SMKN 4 Klaten? 

E. The Aim of the Study 

The aims of the study are: 

1. to describe the process of teaching and learning writing by using Think Talk 

Write learning model for the tenth year students of SMKN 4 Klaten; 

2. to describe the writing achievement of the tenth year students of SMKN 4 Klaten 

taught by using Think Talk Write learning model; 

3. to describe the obstacles found by the English teacher on teaching and learning 

writing by using Think Talk Write learning model for the tenth year students of 

SMKN 4 Klaten; and 



9 

 

 

 
 

4. to describe the solution of the obstacles found by English teacher in teaching and 

learning writing by using Think Talk Write learning model for the tenth year 

students of SMKN 4 Klaten 

F. The Use of the Study 

The result of the study is expected to be useful both theoretically and 

practically as follows:  

1. The Theoretical Use 

The result of the study is expected to be a reference for developing innovation 

on model of teaching and learning English. 

2. The Practical Use 

a. For English Teachers 

1) This study provides experience on a more innovative model of teaching 

and learning writing in descriptive text for the tenth year students of 

SMKN 4 Klaten. 

2) This study provides the material for consideration in determining 

learning models that are suitable for the students’ characteristic and 

following development in government policies in terms of learning 

innovation. 

3) This study provides the increasing knowledge and inspiration about the 

use of Think Talk Write for the English teacher. 

b. For Students 

1) This study provides motivation to students to be more active and 

enthusiastic in the learning process of writing skill. 
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2) This study provides of adding learning experiences by using Think Talk 

Write learning models that provide learning motivation. 

c. For School 

1) This study improves the quality of teaching and learning writing by 

utilizing Think Talk Write learning model. 

2) This study will make a positive contribution to the progress of the school. 

G. The Clarification of the Key Terms 

There are several terms used in this study. Some definitions of terms are 

explained as follows: 

1. Implementation 

Implementation refers to the efforts and actions taken to apply certain 

methods or techniques (Lyon et al., 2019). In this study, implementation is the 

action and plan that must be taken by the writer who have been appointed to 

complete the implementation by using Think Talk Write learning model on teaching 

and learning writing for the tenth year students of SMKN 4 Klaten. Implementation 

is a practical step in innovation adoption, applying concepts in real situations to 

achieve specific goals (Rogers, 2003). 

2. Writing 

  Writing is a complex skill that involves communicating ideas through 

written language (Kane, 2003). This process is not only about putting words on 

paper, but also includes idea discovery, thought organisation, and expression 

(Flower and Hayes, 2006). In learning, writing serves as a tool to develop students' 
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critical thinking ability, express themselves, and improve their language skills 

comprehensively. 

3. Think Talk Write  

  Think Talk Write is a cooperative learning model that facilitates students in 

writing through three main processes: thinking, speaking or discussing, and writing, 

which is the process of expressing the results of the discussion in writing 

(Sembiring et al., 2021). The model starts with students thinking deeply about their 

ideas and then discussing them with peers to enrich their perspectives and 

understanding. As Wells and Meyer point out, the act of talking about a text 

activates prior knowledge, encourages active listening, and provides an opportunity 

for multiple perspectives to be present (Wells and Meyer, 2006). After the 

discussion, students write the results of their thinking and discussion, allowing them 

to organize and structure ideas more clearly and systematically. Therefore, TTW 

helps students develop better critical thinking skills, communication skills, and 

writing skills. 

H. The Organization of the Study 

The writer would like to describe the organization of the study as follows.  

Chapter I is Introduction. It consists of background of the study, the reason 

for choosing the topic, the limitation of the study, the problem of the study, the aim 

of the study, the use of the study, the clarification of the key terms, and the 

organization of the study.  
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Chapter II is Review of Related Literature. It consists of previous study, 

learning models, theory of Think Talk Write, the theory of writing, and theoretical 

framework. 

Chapter III is the Method of the Study. It consists of the strategy of the 

research, the data and source of the data, the technique for collecting the data, the 

validity of the data, and the technique of analyzing the data. 

Chapter IV is the Result of the Study. It consists of the data analysis and the 

discussion of the findings.  

Chapter V is Conclusion and Suggestion. It consists of conclusion and 

suggestion. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

A. Conclusion 

Based on the results of the research and discussion that has been presented in 

the previous chapters, the following conclusions can be drawn: 

The implementation of Think Talk Write (TTW) learning model had been 

successfully implemented. The teacher plays an active role in involving students 

through questions that encourage students to think and participate. Students were 

enthusiastic in following the stages of thinking, discussing, and writing in the TTW 

model. The interactive classroom atmosphere makes students more motivated to be 

actively involved in learning. Thus, it can be concluded that the application of TTW 

model succeeded in creating active and fun learning for students. 

Based on the assessment results, the application of the Think Talk Write 

(TTW) learning model is proven to improve student achievement in learning 

writing. There was a significant increase in the average score of students' writing, 

from 76.86 to 84.61. Individually, students' lowest score increased from 71 to 79, 

while the highest score increased from 83 to 95. This shows that the TTW model 

not only helps students with low writing ability to improve their achievement, but 

also encourages students with high writing ability to reach their best potential. Thus, 

the implementation of Think Talk Write model in writing learning proved to be 

effective in significantly improving students' achievement. 
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The main obstacle the teacher faces when implementing the Think Talk 

Write model in learning writing is students' limited vocabulary. Students have 

difficulty finding the right words to write their ideas, so the writing becomes less 

clear and less interesting. This hinders students' ability to convey ideas well. The 

small vocabulary also makes students always use the same words in their writing. 

To overcome the obstacle of students' limited vocabulary in learning 

writing, the solution applied by the teacher is to use a dictionary. The teacher 

instructs students to use the dictionary when they have difficulty finding the right 

words to express their ideas. The teacher is also a direct source of information, she 

helps students find English words that are difficult to find in the dictionary. The 

teacher also encourages students to get used to using English in everyday life 

through simple conversations with friends. This can help improve vocabulary 

acquisition and familiarise students with language structures. 

B. Suggestion  

There are some suggestions for English teachers, students, and other 

researchers in the application of Think Talk Write learning model: 

1. For English Teacher 

a) The teacher is advised to continue expanding their knowledge about various 

innovative learning models such as Think Talk Write in order to facilitate 

meaningful and interesting learning for students. 

b) The teacher needs to understand the characteristics and needs of students in 

order to choose appropriate learning models and methods so that students 

are more motivated and actively involved in learning. 
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2. For Students  

Students are expected to improve their English vocabulary by practicing a 

lot of English in daily life and looking up the meaning of new words in the 

dictionary. 

 

3. For Other Researchers 

Other researchers are expected to conduct further and in-depth research 

related to the application of the Think Talk Write model to develop more innovative 

and effective learning practices. 
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